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COURSE COORDINATOR



Dr Ivana Milojević  


Office:

 Room 529, Social Sciences Building 


Phone Number:
 07 3365 6510 


Email Address:
 ivanam@uq.edu.au 


Consultation Times:
 By arrangement. 

COURSE OVERVIEW


This course provides a critical overview of theoretical and applied principles of Peace Education. It begins by introducing students to historical and contemporary views of peace and security as well as to views of the roots of violence and conflict. It then discusses peace, conflict and violence in educational settings. As well, this course explores the role of violence in our lives and the lives of others and how peace education can help deal with this violence. Students are then introduced to various case studies (community, whole school and classroom approaches) and skills for practical conflict resolution. 

The course will help students further their understanding of the sources and roles of conflict, violence and peace. It will facilitate dealing with violence and conflict creatively and pro-actively. It will also prepare them to teach about and practice peace, nonviolence, and conflict resolution in their workplaces, families and communities.

COURSE UNIT VALUE:  2 units

COURSE OBJECTIVES


General Objectives

· To develop understanding of multiple perspectives on peace, conflict and related issues.

· To develop a foundational knowledge base related to violence, conflict and peace in the context of current social and educational issues, in particular issues of diversity (religious, racial, ethnic, class, gender) and unity as well as social justice, human rights, democracy, security, development, social, economic and ecological sustainability.

· To develop and enhance practical peace building and conflict resolution skills. 

· To enhance behaviour management strategies in educational settings.

· To develop practical skills relating to the infusion of peace education within existing curriculum: lesson planning and presentation, curriculum design.

· To encourage cooperative learning approaches.

Specific Goals

· Development of understanding of multiple perspectives on peace and conflict.

· Development of a foundational knowledge base related to issues such as peace, war, violence, conflict, justice, human rights, development, equality, democracy, citizenship and security.
· Analysis of sources of conflict and study of methods of conflict management and resolution at intrapersonal, interpersonal, community, society, and global levels.
· To prepare students to teach and model peace, nonviolence, and conflict resolution.

· To foster the development of practical peace building skills.

· To provide conflict resolution examples, activities and curricular ideas.

· To explore practical classroom teaching approaches, as well as approaches adaptable for non-traditional learning settings.
· To initiate and maintain a mechanism through education to help resolve inter and intra personal conflicts in a satisfactory, creative and peaceful manner.
· To inspire desire for creating and managing partnerships with diverse elements of local and global society in order to promote sustainable peace.
COURSE STRUCTURE AND TEACHING METHODS


One (1) hour lecture and two (2) hour workshop/tutorial each week. 

Weeks 1 –13 

Week 1 

3rd March 2005

Topic: Social and educational alternatives for our global and local futures.

Educators are frequently told that they ‘hold ‘the future’ in their hands’. ‘Touch the future – Teach’, reads a popularised motto. But what is this future that educators are to hold and to touch? Which futures are assumed when statements such as ‘current educational models are outdated and must change’ are made?

The futures discourse – ideas and images about possible, probable and preferred futures – is increasingly used to support arguments about the impending decline of such current – modern, industrial – models of education. The critique of modern education ranges across the political spectrum (from ‘the Right’ to ‘the Left’); across countries (both ‘western’ and ‘non-western’); across genders (within men’s, queer and feminist movements); and across worldviews (e.g. postmodernism, critical theory, neo-Marxism, critical traditionalism). These critiques all imply that ‘modern’ education has by now become ‘outdated’.

Using visual images analysis and causal layered futures methodology, this week’s lecture will outline current social and educational alternatives for our common global futures. The scenarios are investigated in terms of the potential of each possible future to (1) sustain life and enact peace and (2) destabilise the current dominance of ‘industrial education model’ and competition based approaches in education. 

Week 2

10th March 2005

Topic: What kind of education is needed for peace oriented futures?

If the future is indeed not given, not inevitable, what are our current choices? If the positive peace is the goal for the future how can educators best support this endeavour?

This topic will introduce students to a variety of educational theories, concepts, philosophies and approaches that support/focus on peace. It will also introduce students to theories and debates around issues such as: Are humans inherently violent by their nature? Why do we commit violent acts? Why do we hate? If most people do want peace why is it that it eludes us? What do we really mean when we talk about peace? What are the main disagreements about how to achieve lasting peace? How do most people respond to conflict and what are the most productive and creative ways to go about it?

As well, this topic will focus on perennial issue of how to reconcile ‘maintaining peace’ and ‘fighting for social justice’. This will then lead to a discussion on the difference between just, positive, ‘quality’ peace and negative, tokenistic and superficial peace. What are the implications of this distinction for meaningful educational change? And lastly, how to distinguish between (1) schooling that promotes superficial peace without confronting underlying issues and (2) schooling for critical understanding in terms of creating a peaceful future. 
This and the previous topic will focus on (1) development of understanding of multiple perspectives on peace and conflict; (2) development of a foundational knowledge base related to issues such as peace, war, violence, conflict, justice, human rights, development, equality, democracy, citizenship and security; and (3) development of a foundational knowledge base about current social and educational alternatives for the future.
Week 3

17th March 2005

Topic: Why and how peace education?
This topic overviews historical and contemporary peace education initiatives and examines their validity in our current historical and social context. It focuses on exploring the role of violence in our lives and the lives of others and on examining effects of violence upon educational processes.
The arguments that support the need for peace education rely on disturbing statistics. For example, we have just emerged from a century where an estimated 100 million people died in wars and even many more millions died from other forms of direct and structural violence. In the last decade alone more than 2 million children were killed and more than 6 million injured or disabled in armed conflicts (Hutchinson and Fulton, 2002)
. It is also estimated that there are approximately 70 violent conflicts occurring around the world at this very moment. In 2002, 30 countries around the world were fighting in 37 armed conflicts, involving a combined population of 2.29 billion people – which means that a third of the world’s population is at war (Williams, J. 2004). In addition to these local wars, the beginning of the 21st century has also witnessed the emergence of the new, global war  – war against terrorism. 

Even without wars, violence and bullying in schools creates significant problems to both students and teachers. In countries such as the USA, violence in schools is continuously increasing. For example, every week an average of 88 children are expelled from American schools for bringing a gun to class (Williams, J. 2004). Nearly a quarter of boys had carried a weapon in the past month, and some fifteen per cent - nearly 2 million students - had taken one to school (ibid.). In Australia, Rigby and Slee (1993) report research finding indicating that around 50% of students are bullied at least once in a year, and one in six is bullied weekly. Rigby’s (1996) research indicate that around 30% students saw teachers as either ‘not interested in stopping bullying or only sometimes interested’. Having these statistics in mind it is perhaps not surprising that Australian students out of 11 options rank as the most important for Australia the following goals: 1 preventing war and nuclear threats; 2 protecting the environment and 3 creating a fairer and more human society (Fien et al, 1996).

While these are all valid arguments for the introduction of peace education – why it is necessary - peace education is, of course, not a panacea. Furthermore, the important question remains whether it ‘works’ and how is it to be implemented. Thus this topic overviews peace education practices: where and when has this approach shown to be useful, and where and when has it failed.

Weeks 4-10

24th March, 7th, 14th, 21st, 28th April, 05th and 12th May 2005

Topic: Peace futures –tools and methods.

This topic examines how can peace education help deal with violence and help create better societies. It provides examples of peace education activities and curricular ideas. It focuses on development and enhancement of practical peace building and conflict resolution skills.

Students are first introduced to various methods that are helpful in understanding conflicts and their sources. They are then introduced to methods of conflict management and resolution that are used at interpersonal, neighborhood, national, and international levels. And lastly, they are introduced to various case studies (community, whole school and classroom approaches), methods of non-violent actions and skills for practical conflict resolution.

After the introduction of these methods students work in teams, ‘hands on’, on topics such as:
· Getting started in (formal) school settings;

· Compiling resources (curriculum aids, kits, bibliographies, on-line) for future use;

· Promoting peace across the Internet;

· The use of imaging and children’s literature;

· Dealing with children’s fears and emotional issues;

· Encouragement of collaborative learning approaches and cooperative games;

· Peer mediation;

· Creative conflict resolution and cross-cultural dialogue;

· Non-violent communication;

· Age appropriate strategies; 

· Overcoming obstacles and barriers for practicing peace education in schools, families and communities;

· Dealing with sensitive and controversial issues.

Week 11

19th May 2005

Topic: Infusion of peace education within Queensland based curriculum.
This topic provides overview of principles for infusion of peace education within existing curriculum - lesson planning and presentation, curriculum design. It also provides several examples of how can peace education be infused within existing, Queensland based curriculum. The focus is on infusion of peace education with the SOSE syllabus, however all Key Learning Areas are discussed and some starting points offered and further developed. Students are also introduced to resources supplied by Education Queensland, such as “Supporting Students in Times of International Conflict: Advice to Schools”; “Bullying. No way”, “Enough’s Enough” and “Say NO to Bullying”.

Weeks 12-13

26th May and 2nd June 2005

Topic: What would educational structures, contents and practices look like if designed based on peace-oriented principles? What would our societies?

This topic encourages ‘out of box’ thinking and further development of peace oriented educational alternatives. It focuses on the role of visioning and backasting in discussing peaceful futures. It also explores children’s and young people’s reflections on an education for the 21st century – education as it could be at its best.

The workshops for this topic are designed so that their format can later be utilised in both educational and community settings.

CLASS TIMES



LECTURE


Time:

Thursday, 11am-12:00pm


Location:

To be advised


TUTORIAL/WORKSHOP 


Time:

Thursday, 1.00pm-3.00pm


Location:

Room 24-S303

TEXTBOOKS


1. Ian Harris and Mary Lee Morrison (2003) Peace Education, Jefferson, NC: McFarland & Co.
2. Peace Education for a New Century (2002) Special issue of Social Alternatives, Vol. 21, Issue 1, Summer 2002.
LIBRARY RESOURCES:

1. Arundell, K. (2003) Bullying: Concepts and strategies for anti-bullying education, Brighton, Qld.: Knowledge Books and Software, 2003.
2. Boyer, W. H. (2002 Education for the Twenty-First Century, San Francisco: Caddo Gap Press.
3. Bucciarelli, D. and Pirtle, S. (2001) Partnership Education in Action, Tuscon, Az.: Center for Partnership Studies.

4. Burke, C. And Grosvenor, I. (2003) The School I’d Like: Children and Young People’s Reflections on an Education for the 21st Century, London: RoutledgeFalmer.

5. Carey, D. et al. eds. (1987) A peace of the Action: An annotated bibliography and teacher guide on peace education, Collingwood, Vic. : Friends of the Earth.
6. Eisler, R. (2000) Tomorrow’s Children: A Blueprint for Partnership Education in the 21st Century, Boulder, Co.: Westview Press.

7. Elliot, H. ed. (2001) Children and Peacebuilding: Experiences and perspectives, Melbourne, Vic.: World Vision Australia.

8. Elliott, M. ed. (2002) Bullying: A practical guide to coping for schools, London : Pearson Education [published in association with] Kidscape.

9. Healey, J. (2001) Bullying and Youth Violence, Rozelle, N.S.W.: Spinney Press, 2001.

10. Hutchinson, F. (1996) Educating Beyond Violent Futures, Routledge: London.

11. Jones. T. S., Compton, R. eds. (2003) Kids Working It Out: Strategies and stories for making peace in our schools, San Francisco, Calif. : Jossey-Bass.
12. Journal of Peace Education, 2004 -
13. Kreidler, W.J. (1984) Creative Conflict Resolution: More than 200 activities for keeping peace in the classroom, Good Year Books, New Jersey: Parsippany.

14. Lantieri, L and Patti, J. (1996) Waging Peace in Our Schools, Boston: Beacon Press.

15. McCarthy et al. eds. (2001) Bullying: From backyard to boardroom, Annandale, N.S.W.: The Federation Press.

16. Mills, M. (2001) Challenging Violence in Schools: An issue of masculinities, Buckingham, England: Open University Press.

17. Morrison, B. (2002) Bullying and Victimisation in Schools: a restorative justice approach [electronic resource].

18. O’Sullivan, E. (1999) Transformative Learning: Educational Vision for the 21st Century, London: Zed Books.

19. Schmidt, F. and Friedman, A. (1985) Creative Conflict Solving for Kids, Miami Beach, Florida: Grace Contrino Abrams Peace Education Foundation.
20. Swee-Hin, T. ed. (1991) Journeys in Peace Education: Critical reflections from Australia, Sydney: E.A.R.T.H. (Education, Action and Research Towards Holism.
21. Suckling, A and Temple, C. (2001) Bullying: A whole-school approach, Camberwell, Vic.: ACER Press. 
22. Tawil, S. and Harley, A. eds. (2004) Education, Conflict and Social Cohesion, Geneva : Unesco International Bureau of Education.

23. Thompson, D. et al (2002) Bullying: Effective strategies for long-term improvement. London: RoutledgeFalmer, 2002.
WEBSITES:

Some peace education resources (classroom activities, lesson plans, etc.):

Australia based

World Vision Australia http://www.worldvision.com.au/resources/teachers/
World Peace Society of Australia http://worldpeace.org.au/schools.asp
PeaceBuilders Australia, http://www.peacebuildersoz.com
Pathways to Peace, http://www.learningplace.com.au/default_community.asp?orgid=2&suborgid=148
Conflict Resolution Network, http://www.crnhq.org/
Pulteney Grammar School, South Australia, http://www.picknowl.com.au/homepages/bmouse/Pulprogramme.htm
Curriculum Corporation, http://www.curriculum.edu.au/projects/peace.php
Global

http://www.salsa.net/peace/teach/teachers.html
http://www.un.org/pubs/cyberschoolbus/cur.html
http://www.idealist.org/teachers/curricula.html
http://www.peacelearningcenter.org
http://www.peaceeducationintl.com
http://www.unicef.org/programme/education/peace_ed.htm
http://www3.unesco.org/iycp
http://www.ppu.org.uk
http://www.sadako.org
http://www.haguepeace.org
http://www.betterworldlinks.org/book30a.htm
http://www.gandhiserve.org/index.htm
http://www.peace.net.nz
http://www.peaceeducation.com
http://www.peacecorps.gov/kids/game/index.html
http://www.wagingpeace.org/menu/programs/youth-outreach/getting-started/peace-ed-links.htm
ASSESSMENT


· Seminar presentation & participation in tutorials (25%)

· Development of a teaching module/unit plan (25%)

· Resource collection/portfolio (25%)

· Written assignment: a paper or a reflective journal, approximately 2,000 words (25%)


A seminar presentation and a resource collection/portfolio are preferably to be undertaken by a team or collective (of 2-4 people).

Due dates:

Seminar presentation by 12th of May (Weeks 7-10)

Development of a teaching module/unit plan by 6th of June

Resource collection/portfolio by 20th June

Written assignment by 13th of June

ASSESSMENT CRITERIA

Assessment is based on five main criteria:

1. In-depth knowledge of the field of study

Students showing a comprehensive and well-founded knowledge of the field of study; an understanding of how other disciplines relate to the field of study; and an awareness of international perspectives on the field of study.

2. Effective and non-violent communication

Students showing the ability to collect, analyse and organise information and ideas and to convey those ideas clearly and fluently; the ability to interact effectively and respectfully with others in order to work towards a common outcome.

3. Independence, interdependence and creativity

The ability to work and learn independently and as part of a team and the ability to identify problems, create solutions, innovate and improve current practices.

4. Appreciative inquiry, critical analysis and acceptance of diverse views

The ability to define and analyse problems; the ability to apply critical reasoning to issues through independent thought and informed judgment; the ability to evaluate opinions, make decisions and to reflect critically on own justifications for decisions. The capacity to be mindful and respectful towards different viewpoints.

5. Ethical and social understanding

An understanding of social, civic (local and global) responsibility; an appreciation of the philosophical and social contexts of a discipline; a knowledge and respect of ethics and ethical standards in relation to the area of study; and a knowledge of and appreciation of other cultures and wordlviews.
Written Assignment (a paper): Assignment Style

Structure your work in such a way that your main argument is presented clearly in the opening paragraphs, after which you elaborate, give examples and quote supporting evidence in a coherent, precise way, paragraph by paragraph.  Key terms need to be defined when they are introduced.  Concentrate upon clarity of expression and precision of argument. 

Show clearly throughout the essay the relevance of what you are writing to your main argument and the set question. It is the responsibility of the writer to show the relevance of her/his argument.  It is not the reader’s responsibility to search out the relevance.

Write your bibliography in an approved academic form (eg, underline or italicise the title of the book or the journal, show date and place of publication for a book, show pages for a journal article).  Leave a margin and write on one side of the paper.  Assignments should be clearly written or typed, using double space.  To achieve the above, assignment almost always needs to be redrafted several times.

Marking Criteria

Assignment is graded in terms of the criteria of (1) scope, (2) depth, (3) organisation. These criteria are weighted in the ratio of 2:2:1.  

1. Scope refers to the extent to which the issues selected for discussion are salient and representative of the major areas of importance within the limits of the available word length.

2. Depth refers to the extent that arguments presented are analytical rather than descriptive, and that the literature base is extensive and representative rather than limited and overly selected or dated.

3. Organisation refers to the quality of the presentation, as for example a cohesive well-argued case versus a piecemeal collection of separate points.

Performance on Scope and Depth criteria is assigned a standard as follows:


Performance on the Organisation criterion is assigned a standard as follows:



AWARDING FINAL GRADES


	Final Grade
	Descriptor

	7
	A’s on both Scope and Depth, at least B on organisation 

	6
	A (Scope) and B(Depth) or vice-versa, at least  B on organisation

	5
	An ‘average’ of B across Scope and Depth, at least B on organisation

	4
	An ‘average’ of between D and B across the three criteria

	3
	An ‘average’ between D and E across the three criteria

	2
	An ‘average’ of less than E across the three criteria 


Choice of assignment topics

1. Define a problem, issue or area that is important to your field of activity or interest.

Identify key concepts and ideas from the Peace Education field that are relevant to addressing the chosen problem or issue. Provide support for your choice through a brief but critical review of appropriate literature.

2. Carry out a survey of young people’s views of violence, conflict and (inner/outer; negative/positive) peace. Analyse the results. What do they reveal about (a) personal expectations and (b) expectations of the future state of the world? Outline an education- based strategy for dealing with some of the issues raised in your results.

3. Many young people spend days in Internet cafes fighting virtual enemies in a virtual world. Harmless fun, or a terminal condition?

Explore the role media and new Information and communication technologies have or can have on creating bellicose/peace oriented societies.

4. Review two major trends that can be seen to be operating in the local and/or global environment in relation to peace and conflict. How are schools (a) currently dealing with these trends and (b) how might they better do so?

5. Review two of the books, or 5-6 references (includes websites) on the course list. Provide a critical summary of the contents. What are some of the practical implications for schools? How might some of the insights arising be implemented?

6. There is a limit to what schools can achieve on their own. In what ways could the societies support school in their peace-oriented endeavours? Provide examples of successful cooperation and practices (case studies of creative and innovative solutions).

7. Consider the following proposition:

“Writing in the context of the two European World Wars, Lewis Mumford stated that too often education provides a theoretical basis/pedagogical preparation for the practical use of homicide and genocide (e.g. our nation is the best, we are always right, they are wrong, evil, etc.). In our present time we could add to this list the potential for omnicide – destruction of all living beings – due to development of nuclear weapons and continual environmental pollution and degradation.”

Is this a fair statement? What evidence is there for pro and con views? How would you pro-actively deal with this assessment?

8. Consider the following statements:

“Establishing lasting peace is the work of education; all politics can do is keep us out of war.”

“The only real alternative to violence around the world is peace education.”

 What do you think peace education can achieve? What do you think are the limitations of peace education initiatives?

9. Consider the following statements:

“Educational leaders in modern technological societies, in particular, “value more the learning of calculus, chemistry, and physics, than the acquisition of peacemaking skills.”

“In our bloody world, the achievement of peace remains on of the great postmodern dilemmas: we can travel to the moon, but we have not solved the problems of violence that plague the human species. We have learned that we are all related, but we don’t know how to love one another. We’ve created great wealth but do not meet the basic needs of most people. We can travel great distances in short times, but can’t overcome racism and other forms of ethnic hatred.”

Do you think these assessments are valid? To what degree are they valid/not valid? Why do you think this is so? What do these statements mean personally to you?
10. Analyse the communicative practices of those close to you: Friends, family, colleagues. Are they peaceful, violent, passive-aggressive, etc. ? How about your own communication patterns? Do they build peace within you and others?

11. Reflections on and further development and elaboration on topics/issues raised in lectures and tutorials.

SUBMITTING ASSESSMENT TASKS


(
Those studying externally follow normal procedures for external students. For 


internal students, arrangements will be made for collection of assignments by


the lecturer, on or before the due dates;  


(
Attach cover sheet (include name, student number, course title, course code, lecturer/tutor’s name) 

              (
Extensions and Late Submission: A due date should be treated in the same way as an examination.  If illness or unforeseen personal problems arise that make it impossible to submit work on time, the subject lecturer must be contacted before the due date and any request for a late submission approved.  A late submission without compensating circumstances advantages an individual at the expense of his/her fellow students and action to restore equity by way of an appropriate penalty may be applied if the work is accepted for marking.

PLAGIARISM


The submission of assignments that include plagiarism is not acceptable. Plagiarism includes unintentional copying without acknowledgment as well as the more deliberate and deceitful copying of the works of others. Students should note the following actions are acts of plagiarism:

· Paragraphs, sentences, a single sentence or significant parts of a sentence are copied directly and are not included in quotation marks and are not appropriately cited.

· Direct quotations are not used but are paraphrased or summarised, and the source of the material is not acknowledged within the text.

· An idea which appears elsewhere is used or developed without reference being made to the source of the idea.

This does not mean that in assessment items such as the preparation of work units that existing resources, work-sheets, etc may not be used. However the source must be acknowledged.

Please take care to acknowledge your sources, including the Internet, and be aware that intentional plagiarism is a form of cheating which may lead ultimately to a fine or suspension from the University.

DISABILITY POLICY 


Any student with a disability who may require alternative academic arrangements in the course is encouraged to seek advice at the commencement of the semester from a Disability Advisor at Student Support Services. The University Health Service can arrange advice and assistance on professional accreditation/registration issues that might arise as a result of alternative arrangements.

GENDER INCLUSIVE LANGUAGE

Gender inclusive language should be used by students in writing assignments. For guidelines and examples refer students to the brochure produced by the University’s Office of Gender Equity at http://www.uq.edu.au/gender_equity/langbroch.pdf.

STUDENT SUPPORT SERVICES

Students seeking assistance in assignment writing are encouraged to consult a Learning Adviser at Student Support Services. Note that this is not a proof reading service; instead, help is available in understanding the requirements of academic writing, conceptualising and analysing the topic, organising one's thoughts, improving logical coherence and flow. Individual appointments with Learning Advisers can be made as follows:

St Lucia

Relaxation Block (Building 21D), phone 3365 1704

Ipswich

Building 1, Room 322, phone 3381 1011

Further information is available at http://www.sss.uq.edu.au.

GRIEVANCE PROCEDURES

The School of Education has a policy & procedures for students who wish to lodge a grievance. Students should always approach their tutor, course convenor or course coordinator in the first instance, as often a resolution to any issues can be achieved most quickly by direct approach.

The grievance procedures are outlined at 

http://www.uq.edu.au/education/docs/Grievance_process.pdf
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Issues are very salient and treatment shows critical and analytical ability across all areas. 





As for A except that some (few) issues may be treated a little less thoroughly or critically.





Issues selected are relevant and treatment is descriptive rather than critically insightful across most of the selected themes.





Issues selected are relevant but treatment is uneven and mainly descriptive resulting in a minimal acceptable standard being attained.





Issue selection is inadequate and treatment is superficial.





Only a token attempt at the topic can be identified.
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       F.  Very unsatisfactory
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F.  Very unsatisfactory
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F.	Very Unsatisfactory





Clear and insightful introduction and summary. Development is logical, well integrated, and referencing is of a consistently high standard.





Clear introduction and summary. Development is logical, and integration and referencing are generally sound.





Introduction and summary are provided. Development is logical, but integration and referencing quality is uneven in places.  





Introduction and summary are attempted but are unclear or incomplete. Development is logical but piecemeal, with some inaccurate referencing. 





No clear evidence of introduction or summary. Development  is uncoordinated and references are incomplete. 





Deficient in all aspects of structure: introduction, summary, development and referencing.
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