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COURSE COORDINATOR



Dr Ivana Milojević  


Office:

 Room 529, Social Sciences Building 


Phone Number:
 07 3365 6510 


Email Address:
 ivanam@uq.edu.au 


Consultation Times:
 By arrangement. 

COURSE OVERVIEW


There is widespread perception in Australia, and indeed, all over the world, that our education systems are failing to prepare young people for the very different world they will inhabit in the not so distant future. Yet accurately predicting the future is not possible. What can be done? One response is to build a whole range of resources from the field of Futures Studies into educational structures, processes and curricula. These resources include futures concepts, futures tools and teaching techniques. Such starting points provide the means to create new units, modules and indeed whole futures oriented curricula.  These tools are also useful for those who wish to introduce a futures focus within other subjects, and for those whose interest lies in educational leadership or administration rather than curriculum.   

The futures field is immense, thus in this subject we shall be centrally concerned with educational issues and implications. Some of these include: (1) young people’s views and visions of the future and of education; (2) implementation of futures theories and methods in educational settings and examples of ‘good practices’; (3) analysis of probable, possible, preferred and prospective (local and global) educational futures and (4) research into transformative educational models including various educational ‘alternatives’. Within this course, learning and education are understood in a broad sense that carries us beyond schooling – which, of course, remains an important focus. 

In sum, this course offers a new perspective on school reform and educational change, one that predominantly looks to the future rather than focusing on the past. The aim of the course is to look at the actualities but even more so at the possibilities: not only why positive social change is often not sustained over the long term but also what can be done to facilitate such change in the classroom, school, university, organisation, community and society? The course will raise crucial questions about choice and engagement and offer concepts, tools and methods for creating futures that matter.
 Who is the subject designed for?

· Practising teachers from any subject area, both primary and secondary, wishing to build a futures focus into their teaching and curricula;

· Facilitators, youth workers and those dealing with youth cultures, experiences and issues;

· Administrators and leaders wishing to understand and pursue the implications of Futures Studies within and outside education systems and contexts.

COURSE OBJECTIVES


The main objectives of the course are to inquire into the following questions:

Do our schools really meet the needs of children and young people today? Do they meet the needs of the teachers? What needs to they meet for government, industry, the market, parents and/or employers?

How to cope with and proactively engage with educational change?

How to make sense of competing demands for educational reform and negotiate disparate visions?

How to sustain one’s own vision of preferred educational and social future in an environment not conducive and supportive of such vision?

How to enforce ‘stories of hope’ as a response to ‘the psychology of despair’?

What futures tools and methods are the most useful in educational settings? 

General Objectives

The general objectives for this unit are:

1. To provide an introduction to the theme of ‘futures in education’;

2. To highlight aspects of the futures field;

3. To explore some educationally-relevant aspects of the early 21st century;

4. To introduce a range of simple futures concepts and tools; and

5. To provide opportunity for ‘hands on’ application of concepts and tools to an area of professional activity or interest.

Specific Goals

The specific goals for this subject are:

1. To enhance personal understanding of the role of futures thinking and action in education;

2. To develop a set of futures-related skills using relevant concepts and tools;

3. To provide a framework for insights into the nature of the educational possibilities in the 21st century context; and

4. To empower participants to contribute to school-based and systemic innovations in this, and related, areas.

COURSE STRUCTURE AND TEACHING METHODS


The course will be structured around readings, additional references, and discussions and workshops in a seminar format.  

CLASS TIMES


SEMINAR DISCUSSION GROUP

Time:

Every second Thursday starting week 1. 

Location:
 Annex 2 Building 31A 

Weeks 1-2

Introduction to the futures education field. Overview of current issues, debates, social/historical contexts and personal/institutional backgrounds. 

Weeks 3-4

Inquiry into the selected issues/topics within futures education field, as suggested by the course participants. 

Weeks 5-6

Further inquiry into the selected issues/topics. Workshops and presentations by participants.

TEXTBOOKS
(Strongly Recommended)

1. Gidley, J.M., Batemen, D., Smith, C. (2004) Futures in Education: Principles, Practice and Potential, Australian Foresight Institute: Swinburne University.

2. Hutchinson, F. (1996) Educating Beyond Violent Futures, Routledge, London.

3. Milojević, I. (2005) Educational Futures: Dominant and Contesting Visions, Routledge/Falmer.

OTHER RESOURCES


 Selected Additional Sources 

1. Beare, H and Slaughter, R. (1993) Education for the 21st century, Routledge.

2. Beare, H. (2001) Creating the Future School: Student Outcomes and the Reform of Education, Routledge/Falmer.

3. Boyer, W.H. (2002) Education for the Twenty-First Century, San Francisco, CA: Cado Gap Press.

4. Burke, C. And Grosvenor, I. (2003) The School I’d Like: Children and Young People’s Reflections on an Education for the 21st Century, RoutledgeFalmer.

5. Delors, J. et al (1996) Learning: The Treasure Within: Report to UNESCO of the International Commission on Education for the Twenty-first Century, UNESCO Publishing.

6. Education Queensland, Queensland State Education 2010 http://education.qld.gov.au/corporate/qse2010 and New Basics http://education.qld.gov.au/corporate/newbasics. 

7. Eisler, R. (2000) Tomorrow’s Children: A Blueprint for Partnership Education in the 21st Century, Westview Press.

8. Fien, J. (2001) Education for Sustainability: Reorientating Australian Schools for a Sustainable Future, Australian Conservation Foundation.

9. Gidley, J and Inayatullah, S. (2002) Youth Futures: Comparative Research and Transformative Visions, Praeger.

10. Hicks, D. & Slaughter, R. (Eds.), Futures Education, World Yearbook of Education 1998. Kogan Page.
11. Hicks. D. (2002) Lessons for the Future: The Missing Dimension in Education, RoutledgeFalmer.

12. O’Sullivan, E. (1999) Transformative Learning: Educational Vision for the 21st Century, Zed Books.

13. Page, J. (2000) Reframing the Early Childhood Curriculum, Routledge.

14. Slaughter, R. ed. (1996) New Thinking for a New Millennium, Routledge.

15. Slaughter, R. (1995) Futures Tools and Techniques, and Futures Concepts and Powerful Ideas, FSC/ DDM.

16. Whitaker, P. (1997) Primary Schools and the Future: Celebration, Challenges and Choices, Open University Press.
Selected Articles

1. Connell, R.W. (2003) The Future of Public Education, in Vadeboncoeur, J. and Rawolle, S. eds. Educational Imaginings, Australian Academic Press.
2. Gough, N. (1990). Futures in Australian Education: Tacit, Token and Taken for Granted. Futures, 22(3), 298–311.

3. Jenks, C. (2001) The Pacing and Timing of Children’s Bodies, in K. Hultqvist and G. Dahlberg (eds) Governing the Child in the New Millennium (68–84), New York: RoutledgeFalmer.
4. Lesko, N. (2001) Time Matters in Adolescence, in K. Hultqvist and G. Dahlberg (eds) Governing the Child in the New Millennium (35–67), New York: RoutledgeFalmer. 
5. Luke, A. (2002). Curriculum, Ethics, Metanarrative: Teaching and Learning Beyond the Nation.’ Curriculum Perspectives, 22(1), 49-55
6. Milojević, I. (2003) When Will We Ever Learn? Social Alternatives, Vol. 22, No. 4, 17-21.

7. Orr, D. (1993). Schools for the Twenty-First Century. Resurgence, 160(Sept–Oct), 16–19.
8. Orr, D. (1999). Education for Globalisation. The Ecologist, 19(3), 166–169.
Journals

Journal of Futures Studies

Foresight

Futures

Futures Research Quarterly

Future Survey

The Futurist

Additionally, standard education journals sometimes contain articles with a futures orientation. A variety of websites contain resources and material with a Futures emphasis:

Websites: World Futures Studies Federation http://www.worldfutures.org/index.htm
                 World Future Society http://www.wfs.org/
Australia based: http://www.metafuture.org/


http://www.foresightinternational.com.au/


http://www.swin.edu.au/afi/


http://www.futurists.net.au/


http://www.richardneville.com/Biz/FutureBiz.htm


http://www.bca.com.au/  (http://www.bca.com.au/content.asp?newsID=94443)

ASSESSMENT


ASSESSMENT CRITERIA


Assignment Style

Structure your work in such a way that your main argument is presented clearly in the opening paragraphs, after which you elaborate, give examples and quote supporting evidence and authority in a coherent, precise way, paragraph by paragraph.  Key terms need to be defined when they are introduced.  Concentrate upon clarity of expression and precision of argument. 

Show clearly throughout the essay the relevance of what you are writing to your main argument and the set question.   It is the responsibility of the writer to show the relevance of her/his argument.  It is not the reader’s responsibility to search out the relevance.

For an essay, write your bibliography in an approved academic form (eg, underline or italicise the tile of the book or the journal, show date and place of publication for a book, show pages for a journal article).  Leave a margin and write on one side of the paper.  Essays should be clearly written or typed, using double space.  Any worthwhile piece of writing needs to be redrafted several times.

Marking Criteria

Both assignments are graded in terms of the criteria of (1) scope, (2) depth, (3) organisation. These criteria are weighted in the ratio of 2:2:1.  

1. Scope refers to the extent to which the issues selected for discussion are salient and representative of the major areas of importance within the limits of the available word length.

2. Depth refers to the extent that arguments presented are analytical rather than descriptive, and that the literature base is extensive and representative rather than limited and overly selected or dated.

3. Organisation refers to the quality of the presentation, as for example a cohesive well-argued case versus a piecemeal collection of separate points.

Performance on Scope and Depth criteria is assigned a standard as follows:


Performance on the Organisation criterion is assigned a standard as follows:


AWARDING FINAL GRADES


	Final Grade
	Descriptor

	7
	A’s on both Scope and Depth, at least B on organisation 

	6
	A (Scope) and B(Depth) or vice-versa, at least  B on organisation

	5
	An ‘average’ of B across Scope and Depth, at least B on organisation

	4
	An ‘average’ of between D and B across the three criteria

	3
	An ‘average’ between D and E across the three criteria

	2
	An ‘average’ of less than E across the three criteria 


ASSESSMENT PLAN


There are two assignments equally weighted (3,000 –3,500 words each).

1. Application of Futures-based strategy(ies) to address an educational problem of specific interest/relevance to the individual. (Due date May 11, 2005)

2. A Futures’ based review and critique of a selected topic, policy, or theme of educational significance. Further development of the topic selected for assignment 1 is an option. (Due date June 20, 2005)

If desired the second assignment can be negotiated to be a continuation of the first. In this event additional foci will be necessary to add an extended purpose to the work. Also (if certain criteria are met) there will be a possibility to present one assignment in the oral form.

Both assessment items provide an opportunity to give expression to the overall purposes and goals of the subject. These are: 

(
 To introduce the Futures’ perspective and increase choice and opportunity through selective use of Futures’ concepts and strategies.

(
To apply Futures’ thinking to identified problems involving organisational, curricular, or other educational challenges.

(
To engage themes from the Futures field so as to enhance the capacity to respond to emerging issues in the educational workplace.
Choice of assignment Topics

1. Define a problem issue or area that is important to your field of activity or interest.

Identify key concepts and ideas from the Futures field that are relevant to addressing the problem or issue. Provide support for your choice through a brief but critical review of appropriate literature.

Design support materials appropriate for developing a Futures orientation within your chosen  topic. These could include the development of curriculum materials or a teaching unit; design of a leadership program for achieving Futures oriented goals; design of a module or program in which Futures thinking and skills are brought to bear on an issue of significance in a non-school

setting etc.

2. Consider the following proposition.

 “Schools are inherently futures-oriented because they exist to prepare young people to develop their skills and capacities and to take an active part in their society. However, schools do not embody any coherent understanding of what ‘the future’ might mean or the ways it

can be approached in school curricula.”

Is this a fair statement? What evidence is there for pro and con views? How do schools, as they currently operate, help to actively prepare young people for the future? How do schools currently fail to do so? How could schools become more substantively future-oriented?

3. Carry out a survey of young people’s views of the future. Analyse the results. What do they reveal about (a) personal expectations and (b) expectations of the future state of the world? Outline a classroom strategy for dealing with some of the issues raised in your results.

4. Review two major trends that can clearly be seen to be operating in the global environment. How are schools (a) currently dealing with these trends and (b) how might they better do so?

5. Review two of the books, or 5-6 of the readings on the course list. Provide a critical summary of the contents. What are some of the practical implications for schools? How might some of the insights arising be implemented?

6. There is a limit to what schools can achieve on their own. In what ways could the administration of school systems be modified to permit schools to educate more effectively ‘for the future’? What services would schools need to become substantively future-oriented? What would be the key elements of new job descriptions and where would those taking them up work?

7. Principals are often identified as being pivotal to any school-based innovation or change. How could principals be better supported to bring about a range of futures-oriented innovations in their schools? Are there any current exemplars, models or case studies that could be drawn upon?

8. Critically review the available literature and build up your own profile of the early 21st century based on a reading of currently-observable trends and change processes. To what extent do you agree with the proposition that we face a ‘civilisational challenge’? What is the evidence for this? How should schools respond?

SUBMITTING ASSESSMENT TASKS


(
Those studying externally follow normal procedures for external students. For

               internal students, arrangements will be made for collection of assignments by 

               the lecturer, on or before the due dates;  


(
Attach cover sheet (include name, student number, course title, course 

                             code, lecturer/tutor’s name) 

              (
Extensions and Late Submission: A due date should be treated in the same way as an examination.  If illness or unforeseen personal problems arise that make it impossible to submit work on time, the subject lecturer must be contacted before the due date and any request for a late submission approved.  A late submission without compensating circumstances advantages an individual at the expense of his/her fellow students and action to restore equity by way of an appropriate penalty may be applied if the work is accepted for marking.

PLAGIARISM


The submission of assignments that include plagiarism is not acceptable. Plagiarism includes unintentional copying without acknowledgment as well as the more deliberate and deceitful copying of the works of others. Students should note the following actions are acts of plagiarism:

· Paragraphs, sentences, a single sentence or significant parts of a sentence are copied directly and are not included in quotation marks and are not appropriately cited.

· Direct quotations are not used but are paraphrased or summarised, and the source of the material is not acknowledged within the text.

· An idea which appears elsewhere is used or developed without reference being made to the source of the idea.

This does not mean that in assessment items such as the preparation of work units that existing resources, work-sheets, etc may not be used. However the source must be acknowledged.

Please take care to acknowledge your sources, including the Internet, and be aware that intentional plagiarism is a form of cheating which may lead ultimately to a fine or suspension from the University.

DISABILITY POLICY 


Any student with a disability who may require alternative academic arrangements in the course is encouraged to seek advice at the commencement of the semester from a Disability Advisor at Student Support Services. The University Health Service can arrange advice and assistance on professional accreditation/registration issues that might arise as a result of alternative arrangements.

GENDER INCLUSIVE LANGUAGE

Gender inclusive language should be used by students in writing assignments. For guidelines and examples refer students to the brochure produced by the University’s Office of Gender Equity at http://www.uq.edu.au/gender_equity/langbroch.pdf.

STUDENT SUPPORT SERVICES

Students seeking assistance in assignment writing are encouraged to consult a Learning Adviser at Student Support Services. Note that this is not a proof reading service; instead, help is available in understanding the requirements of academic writing, conceptualising and analysing the topic, organising one's thoughts, improving logical coherence and flow. Individual appointments with Learning Advisers can be made as follows:

St Lucia

Relaxation Block (Building 21D), phone 3365 1704

Ipswich

Building 1, Room 322, phone 3381 1011

Further information is available at http://www.sss.uq.edu.au.

GRIEVANCE PROCEDURES

The School of Education has a policy & procedures for students who wish to lodge a grievance. Students should always approach their tutor, course convenor or course coordinator in the first instance, as often a resolution to any issues can be achieved most quickly by direct approach.

The grievance procedures are outlined at 

http://www.uq.edu.au/education/docs/Grievance_process.pdf
FEEDBACK

Students will receive progressive feedback as assessment tasks are completed. They should consult with their tutors in respect to achieving satisfactory levels of achievement. It is important that students maintain effective communication with tutors to obtain useful feedback.
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       F.  Very unsatisfactory








Issues are very salient and treatment shows critical and analytical ability across all areas. 





As for A except that some (few) issues may be treated a little less thoroughly or critically.





Issues selected are relevant and treatment is descriptive rather than critically insightful across most of the selected themes.





Issues selected are relevant but treatment is uneven and mainly descriptive resulting in a minimal acceptable standard being attained.





Issue selection is inadequate and treatment is superficial.





Only a token attempt at the topic can be identified.
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F.  Very unsatisfactory








Clear and insightful introduction and summary. Development is logical, well integrated, and referencing is of a consistently high standard.





Clear introduction and summary. Development is logical, and integration and referencing are generally sound.





Introduction and summary are provided. Development is logical, but integration and referencing quality is uneven in places.  





Introduction and summary are attempted but are unclear or incomplete. Development is logical but piecemeal, with some inaccurate referencing. 





No clear evidence of introduction or summary. Development  is uncoordinated and references are incomplete. 





Deficient in all aspects of structure: introduction, summary, development and referencing.
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